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2003 AP® ENGLISH LITERATURE AND COMPOSITION
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ENGLISH LITERATURE AND COMPOSITION
SECTION II

Total time—2 hours

Question 1

(Suggested time— 40 minutes. This question counts as one-third of the total essay section score.)

The following poems are both concerned with Eros, the god of love in Greek mythology. Read the poems carefully.
Then write an essay in which you compare and contrast the two concepts of Eros and analyze the techniques used to

create them.
EPQOX!

Why hast thou nothing in thy face?
Thou idol of the human race,

Thou tyrant of the human heart,

The flower of lovely youth that art;
Yea, and that standest in thy youth
An image of eternal Truth,

With thy exuberant flesh so fair,
That only Pheidias? might compare,
Ere from his chaste marmoreal® form
Time had decayed the colours warm;
Like to his gods in thy proud dress,
Thy starry sheen of nakedness.

Surely thy body is thy mind,

For in thy face is nought to find,

Only thy soft unchristen’d smile,

That shadows neither love nor guile,
But shameless will and power immense,
In secret sensuous innocence.

O king of joy, what is thy thought?

I dream thou knowest it is nought,

And wouldst in darkness come, but thou
Makest the light where’er thou go.

Ah yet no victim of thy grace,

None who e’er long’d for thy embrace,
Hath cared to look upon thy face.

—Robert Bridges (1899)

1 Eros (in Greek)

2 Greek sculptor of the fifth century B.C.

3 marble
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Eros

I call for love

But help me, who arrives?

This thug with broken nose
And squinty eyes.

‘Eros, my bully boy,

Can this be you,

With boxer lips

And patchy wings askew?’

‘Madam,’ cries Eros,

‘Know the brute you see

Is what long overuse

Has made of me.

My face that so offends you
Is the sum

Of blows your lust delivered
One by one.

We slaves who are immortal
Gloss your fate

And are the archetypes

That you create.

Better my battered visage,
Bruised but hot,

Than love dissolved in loss
Or left to rot.’

—Anne Stevenson (1990)

Anne Stevenson, Collected Poems
1955-1995, Bloodaxe Books, 2000.
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Question 2

(Suggested time— 40 minutes. This question counts as one-third of the total essay section score.)

The following passage is an excerpt from “The Other Paris,” a short story by the Canadian writer Mavis Gallant.
Read the passage carefully. Then, in a well-written essay, explain how the author uses narrative voice and

characterization to provide social commentary.

If anyone had asked Carol at what precise moment
she fell in love, or where Howard Mitchell proposed
to her, she would have imagined, quite sincerely, a
scene that involved all at once the Seine, moonlight,
barrows of violets, acacias in flower, and a confused,
misty background of the Eiffel tower and little
crooked streets. This was what everyone expected,
and she had nearly come to believe it herself.

Actually, he had proposed at lunch, over a tuna-fish
salad. He and Carol had known each other less than
three weeks, and their conversation, until then, had
been limited to their office—an American govern-
ment agency—and the people in it. Carol was twenty-
two; no one had proposed to her before, except an
unsuitable medical student with no money and eight
years’ training still to go. She was under the illusion
that in a short time she would be so old no one would
ask her again. She accepted at once, and Howard
celebrated by ordering an extra bottle of wine. Both
would have liked champagne, as a more emphatic
symbol of the unusual, but each was too diffident to
suggest it.

The fact that Carol was not in love with Howard
Mitchell did not dismay her in the least. From a series
of helpful college lectures on marriage she had
learned that a common interest, such as a liking for
Irish setters, was the true basis for happiness, and that
the illusion of love was a blight imposed by the film
industry, and almost entirely responsible for the high
rate of divorce. Similar economic backgrounds,
financial security, belonging to the same church—
these were the pillars of the married union. By an
astonishing coincidence, the fathers of Carol and
Howard were both attorneys and both had been
defeated in their one attempt to get elected a judge.
Carol and Howard were both vaguely Protestant,
although a serious discussion of religious beliefs
would have gravely embarrassed them. And Howard,
best of all, was sober, old enough to know his own
mind, and absolutely reliable. He was an economist
who had sense enough to attach himself to a corpora-
tion that continued to pay his salary during his loan to
the government. There was no reason for the
engagement or the marriage to fail.
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Carol, with great efficiency, nearly at once set
about the business of falling in love. Love required
only the right conditions, like a geranium. It would
wither exposed to bad weather or in dismal surround-
ings; indeed, Carol rated the chances of love in a
cottage or a furnished room at zero. Given a good
climate, enough money, and a pair of good-natured,
intelligent (her college lectures had stressed this)
people, one had only to sit back and watch it grow.
All winter, then, she looked for these right conditions
in Paris. When, at first, nothing happened, she blamed
it on the weather. She was often convinced she would
fall deeply in love with Howard if only it would stop
raining. Undaunted, she waited for better times.

Howard had no notion of any of this. His sudden
proposal to Carol had been quite out of character—
he was uncommonly cautious—and he alternated
between a state of numbness and a state of self-
congratulation. Before his engagement he had
sometimes been lonely, a malaise he put down to
overwork, and he was discontented with his bachelor
households, for he did not enjoy collecting old pottery
or making little casserole dishes. Unless he stumbled
on a competent housemaid, nothing ever got done.
This in itself would not have spurred him into
marriage had he not been seriously unsettled by the
visit of one of his sisters, who advised him to marry
some nice girl before it was too late. “Soon,” she told
him, “you’ll just be a person who fills in at dinner.”

Howard saw the picture at once, and was deeply
moved by it.

(1953)
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Question 1

Robert Bridges’ “EPQX” and Anne Stevenson’s “Eros”

General Directions: This scoring guide will be useful for most of the essays that you read, but in problematic cases, please
consult your table leader. The score that you assign should reflect your judgment of the quality of the essay as a whole —
its content, its style, its mechanics. Reward the writers for what they do well. The score for an exceptionally well
written essay may be raised by one point above the otherwise appropriate score. In no case may a poorly written essay be
scored higher than a three (3).

9-8

4-3

2-1

These essays offer a persuasive comparison/contrast of the concept of Eros in both poems and present an effective
analysis of the relationship between the two. Although the writers of these essays offer a range of interpretations
and choose different poetic techniques for emphasis, these papers provide insightful readings of both poems and
demonstrate consistent and effective control over the elements of composition, which may include language
appropriate to the analysis of poetry. Their textual references are apt and specific. Though they may not be error-
free, these essays are perceptive in their analysis and demonstrate writing that is clear and sophisticated, and in the
case of a nine (9) essay, especially persuasive.

These competent essays offer a reasonable, yet less persuasive comparison/contrast of the concept of Eros in both
poems and an effective analysis of the relationship between the two poems. They are less thorough or less precise
in their discussion of the themes and techniques, and their analysis of the relationship between the two poems is less
convincing. These essays demonstrate the writer’s ability to express and support ideas with textual references,
although they do not exhibit the same level of effective writing as the 9-8 papers. Although essays scored 7-6 will
be generally well written, those scored a seven (7) will demonstrate more sophistication in both substance and style.

These essays tend to be superficial in analysis of theme and technique even though they may respond to the
assigned task with a plausible reading of the two poems and their relationship. They often rely on paraphrase, but
paraphrase that contains some analysis, implicit or explicit. Their comparison/contrast of the relationship between
the two poems may be vague, formulaic, or inadequately supported by references to the texts. There may be minor
misinterpretations of one or both poems. These writers demonstrate control of language, but the writing may be
marred by surface errors. These essays are not as well conceived, organized, or developed as 7-6 essays.

These lower-half essays offer an inadequate analysis of the two poems. They may demonstrate a misconception of
either or both poems. The analysis may be partial, unconvincing, or irrelevant, or may ignore one of the poems
completely. Evidence from the poems may be slight or misconstrued, or the essays may rely on paraphrase only.
The writing often demonstrates inadequate development of ideas, accumulation of errors, a focus that is unclear,
inconsistent, or repetitive, or other evidence of a lack of control over the conventions of composition. Essays scored
a three (3) may contain significant misreadings and/or demonstrate inept writing.

These essays compound the weaknesses of the papers in the 4-3 range. Although some attempt has been made to
respond to the question, the writer’s assertions are presented with little clarity, organization, or support from the
poems themselves. They may contain serious errors in grammar and mechanics. These essays may offer a
complete misreading or be unacceptably brief. Essays scored a one (1) contain little coherent discussion of the
poems. Especially inept, vacuous, and/or unsound essays must be scored a one (1).

These essays give a response with no more than a reference to the task.

These essays are either left blank or are completely off-topic.
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