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. For questions where candidates must write their answers, do not award the mark if the answer is incomplete, or if there is additional information that is
irrelevant or shifts the focus of the answer. However, accept other words with the same meaning as the correct answers in the markscheme.

2. Accept spelling and grammatical mistakes provided they do not change the meaning of the answer.

3. For questions where candidates choose an answer from options, if two answers are given — one in the box and one outside — only mark the answer

inside the box.

. Words inside brackets in this markscheme are optional: candidates may include these words in their answer, but they are not essential for the mark to
be awarded. If there is more than one possible answer to a question, these answers are indicated by a slash (/).

. This markscheme must be read in conjunction with the Marking Instructions for the relevant component on IBIS.

. En ce qui concerne les questions pour lesquelles les candidats doivent rédiger leurs réponses, n’attribuez pas le point si la réponse est incompléte,
ou s’il y a des informations supplémentaires qui ne sont pas pertinentes ou qui modifient 'objet de la réponse attendue. Néanmoins, I'utilisation de
mots ayant le méme sens que les bonnes réponses est acceptée dans le baréme de notation.

2. Les erreurs d’'orthographe et de grammaire sont acceptées si elles ne changent pas le sens de la réponse.

3. En ce qui concerne les questions pour lesquelles les candidats doivent choisir une réponse parmi plusieurs propositions, s’ils ont donné deux

réponses différentes, I'une a l'intérieur de la case et I'autre en-dehors, ne prenez en compte que la réponse qui se situe dans la case.

. Les mots entre parenthéses dans ce baréme de notation sont facultatifs : les candidats peuvent les inclure dans leur réponse, mais ils ne sont pas
essentiels pour justifier I'attribution du point. S’il y a plus d’une réponse possible a une question, celles-ci sont indiquées par une barre oblique (/).

. Ce baréme de notation est a lire parallélement aux instructions de notation disponibles sur IBIS pour la composante concernée.

. En las preguntas en las que los alumnos deban responder por escrito, no otorgue la puntuacion si la respuesta esta incompleta, o si aportan detalles
adicionales que cambian el enfoque 0 no son pertinentes. No obstante, acepte otras palabras con el mismo significado que las respuestas correctas
en el esquema de calificacion.

2. Acepte los errores de ortografia y gramatica, siempre y cuando no modifiquen el significado de la respuesta.

. En las preguntas en las que los alumnos deban elegir una opcion, si se han escrito dos respuestas (una dentro de la casilla y la otra fuera), puntte
Gnicamente la que esté dentro de la casilla.

. Las palabras entre corchetes en este esquema de calificacién son opcionales: los alumnos pueden incluirlas en la respuesta, pero no son
fundamentales para que se otorgue la puntuacién. Si hay mas de una respuesta posible a una pregunta, esto se indica con una barra (/).

. Este esquema de calificacién debe leerse junto con las instrucciones para la correccion del componente en cuestion disponibles en IBIS.
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Text A

Question Target answer Accept Do not accept Marks
1. Both 1
2 Jenny 1
3 Both 1
4. Both 1
5 Richard 1
Total 5
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Text B
Question Target answer Accept Do not accept Marks
6. Greek goddess e (the) goddess of health (, Hygieia) e “Hygieia” on its own
e Greek goddes e “goddess” or “god” without “Greek”
e Greek god or “of health”
¢ god of health ¢ spelling mistakes and slips that
change meaning or do not show 1
understanding (e.g. Greek godest;
Hygieia, the godest of health; great
goddess; Greek godness Hygieia;
geek goddess)
e Greek god name
7. breath mints e mints Spelling mistakes and slips that
e breathmints change meaning or do not show
¢ breaths mints understanding (e.g. breadment(s); 1
breathe mints; breath ment(s);
breathmins; brithmets)
8. shaving (their) heads shaving their hair shaving a head 1
9. (performing) rituals Other wording with the same meaning (e.qg. e reachables
(performing) religious practices) e worship 1
e going to rituals
10. e (certain) oils ¢ oil ¢ application of 0il(s)
o spices (for their distinct odour) e special oils e special oils and species 1
e 0ils and spices e 0ils and odours
¢ 0il(s) and spicy
11. C,D,E,FJ In any order. 5
Total 10
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Text C
Question Target answer Accept Do not accept Marks
12. A 1
13. C 1
14. C 1
15. A 1
16. B 1
17. polite / apologetic Other wording with the same meaning Spelling mistakes and slips that
change meaning or do not show
understanding (e.g. politive; politic;
apolotic) 1
friendly
frustrated
native speaker
18. culture shock ¢ cultural shock Spelling mistakes and slips that
e Elaboration of the experience (e.g. “they change meaning or do not show
have a same language but they can't understanding (e.g. (suffered) 1
understand each other. They get a culture culture shoke/schook; culture
shock”). chock)
culture cross and shock
19. as scheduled (in the agenda) Other wording with the same meaning (e.g. sequenced
e (be) ontime prompt(ly)
e punctual(ly) spelling mistakes and slips that 1
¢ in according the agenda/ as in agenda change meaning (e.g. one time)
¢ as marked on the agenda
¢ in time according to the schedule)
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20. being late (for meetings, even important | Other wording with a similar meaning (e.g. ¢ (the sense of) getting late
business meetings) ¢ not being (so) punctual e The addition of “(sense of) time is
e not arriving in/on time (rather) blurry” to the target answer. 1
e to reach an important work reunion late)
e being late is not the end of the world
21. cultural intelligence e “(To) learn about our own cultures as well as | Responses that do not mention
other cultures” or similar wording learning about own culture as well as
e culture intelligence other cultures (e.g.
e cultural intelligences e the study of all cultures
e cultural differences 1
¢ learn about other cultures: culture
intelligence
¢ (effective) communication between
(different) cultures)
Total 10
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Text A

You are going to hear a conversation between two university students, Jenny and Richard, about their views on laws.

Richard Hi, Jenny. Wow, lots of notes right there!

Jenny Yeah, I'm preparing for a speech but I'm still brainstorming for ideas.

Richard Let’'s see. What's the topic? Maybe | can help.

Jenny That would be great. The topic is still not final but I'm thinking about laws and if they are necessary at all.

Richard Interesting! But we need laws, Jenny, to set boundaries. Don’t you think so?

Jenny Well, yes and no. We do need laws for complex matters, but humans shouldn’t need laws for things that are common sense.
That’s what makes us human.

Richard Nah. | think you’re overestimating what humans can control using logic! We need laws for all matters. This is what makes us
civilised.

Jenny Hmm, if that is true, why hasn’t the law stopped robberies? So laws on simple things would just be useless!

Richard Well, laws for simple things would work as pointers for behaviour. What's wrong with that?

Jenny What’s wrong is that once there’s a law for something silly, it's bound to be broken.

Richard Hmm. There’s some truth in what you’re saying, actually. Some people are tempted to do bizarre things just to break the law!

Richard Oh, hang on a minute, let me check this message.

Jenny | think I’'m gonna be on your side, Richard. We do need laws for some people’s behaviour. Like, to stop you from checking
your phone messages during a conversation.

Richard Sorry! Back to your speech. | think humans need pointers. Think of something as silly as chewing gum. Do people know the
mess it causes?

Jenny Sure they do.

Richard Of course, they do, but there’s gum all over the place. So, would you say we need a law to stop this?

Jenny Are you kidding?! Is that even possible? | mean, would a law really make a difference?

Richard Oh yes. In Singapore, there was a ban on chewing gum for over 30 years, and people accepted it: no gum. But — you will not
like this, Jenny — if a person was caught selling gum, they would be fined up to 100 000 dollars.

And, yes, the law, and the fine especially, made a huge difference. | mean, even though chewing gum is no longer banned in
Singapore today, you're unlikely to see anyone there doing this in public.

Jenny | doubt it was the law or the huge fine that made the difference. | prefer to think of humans as free beings who can make
choices about their behaviour. In fact, there is something better than laws, called a nudge; which is when choices are
presented in a way that encourages better actions rather than forcing particular options on people. Like those signs that say
“Thank you for recycling your shopping bags”.

Richard Oops sorry Jenny, | need to answer this.

Jenny Arrr.




Text B

You are going to hear part of an induction programme for new members of a health organization.

The team leader

Alright everyone. This induction programme will start by giving you an overview of the history of hygiene. This might sound
odd but soon you'll see how this is important for your tasks in our campaigns to fight disease.

The team leader

So let me start with the word “hygiene”, which actually comes from the Greek goddess named Hygieia. She was the
goddess of health, and this already shows the link between hygiene and health since ancient times.

The team leader

Similarly, many ancient Egyptian paintings from around 6 000 years ago show how important washing and cleanliness
was for them. We even have evidence that breath mints were used then. Amazing isn't it?

The team leader

And hygiene for people in religious roles then was even more rigorous. They washed several times a day, and they
believed shaving their heads, in particular, would prevent infections.

The team leader

In fact, throughout human history, you can see a link between hygienic practices and religions. Hygiene is a form of
purification. For example, in some religions, worshippers have to wash immediately before performing rituals. Also,
entering some holy places requires the application of certain oils as a sign of devotion, as well as spices for their distinct
odour.

The team leader

These slides show pictures of some artefacts and objects related to our topic. Take a look.

*kk

The team leader

As you have seen, many societies were hygienic long before the discovery of the “germ theory” in the mid-19th century.
So although people didn’t know why hygiene was linked to being healthy, they still responded to disease with hygienic
practices.

The team leader

But how did people make this link? Well, some researchers believe that people with no access to formal education
respond to diseases with an innate sense of disgust, rather than understanding the science or logic behind it. As such,
disgust is believed to have been the way that humans avoided the spread of disease, long before science explained it.

The team leader

But why does it matter whether hygienic behaviour is driven by human instinct or science?

The team leader

To start, having this understanding helps health organizations like us to devise strategies that will work most effectively in
different countries. Often, different religions and cultures within a country will also require different strategies.

The team leader

For example, you will soon be going to these places shown on this slide, which are some of the poorest areas in the
world. Here, annually, approximately 2 million children lose their lives from infectious diseases. Most people in these
communities have hardly any access to education, so flyers that focus on science and logic would have no effect. The
best strategy would be to trigger a sense of disgust.

The team leader

For example, our last campaign used images to show how quickly contamination can be passed from hand to food to the
body. This increased handwashing before meals by 41%.

The team leader

So, we've looked at the history of hygiene and one way to fight diseases. After lunch, we’ll look at how science contributes
to disease prevention.
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Text C

You are going to hear a radio presenter review a talk by Peter Alfandary on the idea of the world becoming a “global village”.

Radio presenter Good afternoon and welcome to our program. Today | will be reviewing a talk on the idea of the “global village”. When |
received the topic for this episode, | was rather concerned that | would be repeating the typical concept of how
technology is making the world a small village, which wouldn’t be very interesting.

Radio presenter Luckily, | came across Peter Alfandary’s talk, which he calls “the myth of globalization”. Now, Alfandary does not deny
the superficial meaning of the “global village”. | mean who could? Digital communication is so easily accessible and
English is used as a common language in all aspects of life. But what Alfandary argues is that the term “global village”
has created a widespread illusion that people all over the world communicate in a similar way, which we do not.

Radio presenter Alfandary, interestingly, points out that the meaning of most English words used in most exchanges are familiar to the
people involved. However, as we communicate, what we hear is filtered through our own cultural backgrounds, so as a
result we interpret the message in our own subjective way. And this leads to miscommunication, even when we are
listening closely.

Radio presenter In his talk, Alfandary gives an example from his own life, where cultural differences caused confusion. As part of his
job, he had to negotiate deals with a Japanese company. The staff he communicated with spoke English fluently. He
finished the meeting with a sense of pride thinking that they agreed to all the points they’d discussed. To his shock, he
later learned that every time they said “yes” during the negotiation, this only meant that they’d heard him, and not that
they agreed. A few more meetings had to be held later to negotiate the deal and since then, he says that there was a
shift in how he approached his clients.

Radio presenter It's time for a quick break. More on Alfandary’s talk when we return.

Radio presenter Welcome back. Now, back with Alfandary’s myth of a global village. One might find it surprising to learn that this sort of
cross-cultural communication issue can happen even between native speakers in English speaking countries.

Radio presenter Alfandary’s experience in New York City is a great example. He got into a taxi and spoke in his polite apologetic

English, “Do you think you could possibly take me to the centre of the town?” The American driver seemed puzzled and
answered, “Well, do you want to go? Or don’t you want to go?” in a friendly but frustrated tone. Alfandary and the driver
communicated using the “same” language, but they still suffered what | can only conclude as culture shock.

Radio presenter And, of course there are other cross-cultural issues to consider. Alfandary raises the idea of punctuality, for example. In
monochronic cultures, one is required to be on time and tasks have to be performed as scheduled in the agenda. On
the other hand, in polychronic cultures, the sense of time is rather blurry and, so, being late for meetings, even crucial
business ones, is not the end of the world.

Radio presenter So, if we want to communicate successfully, we need to learn about our own cultures as well as other cultures.
Alfandary suggests that this will only happen when cultural intelligence is introduced in education systems at all levels.
As we develop this skill, we will learn techniques to communicate effectively.

Radio presenter So, that’s it for today’s episode. Join me next week when | will be reviewing another popular talk.






